
Key Teacher Development System 
Components 

•  Robust teacher evaluations that include multiple measures 
of effectiveness: classroom observations, student academic 
growth data, and parent, student and peer surveys 

•  Personalized teacher support delivered several ways 

•  Compensation linked to evaluations 

•  Teacher career paths that allow teachers to grow 
professionally while remaining in the classroom 
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TCRP Implementation 
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Teacher	  Effec*veness	  Framework	  

Domain	   Descrip*on	   #	  Standards	   #	  Indicators	  

1	  
Data-‐Driven	  Planning	  

and	  Assessment	  
5	   10	  

2	  	  
Classroom	  Learning	  

Environment	  
4	   6	  

3	  	   Instruc*on	   4	   11	  

4	  	  
Professional	  

Responsibili*es	  
4	   11	  



Descrip*on	  of	  Observa*ons	  

•  Observer	  collects	  evidence	  through	  classroom	  
observa*ons	  and	  ar*facts	  
– Ar*facts	  =	  lesson	  plan,	  assessments,	  student	  work	  

•  Observer	  matches	  evidence	  to	  the	  Teacher	  
Effec*veness	  Framework	  

•  Classroom	  observa*on	  *mes	  vary:	  
– Formal	  observa*ons	  >	  45	  minutes	  
– Unannounced	  observa*ons	  >	  10	  minutes	  



Formal	  Observa*on	  Cycle	  

Stage	  1	  

Lesson	  Plan	  
Pre-‐

Observa3on	  
Conference	  

Stage 2 

Classroom	  	  
Observa3on	  

Stage	  3	  

Reflec3on	  
Post-‐

Observa3on	  
Conference	  



Implementa*on	  Challenges	  

•  How	  will	  administrators	  manage	  and	  schedule	  
more	  comprehensive	  observa*ons?	  

•  What	  technology	  can	  be	  used	  to	  facilitate	  
evidence	  collec*on?	  

•  How	  will	  formal	  and	  unannounced	  
observa*ons	  be	  weighed	  in	  the	  overall	  
effec*veness	  calcula*on?	  



Lesson	  Learned	  

•  Provide	  introductory	  training	  to	  teachers	  on	  
the	  process	  

•  Plan	  collabora*on	  *me	  for	  all	  to	  develop	  a	  
common	  understanding	  of	  the	  Framework	  

•  Administrator	  training	  should	  emphasize	  the	  
connec*on	  between	  observa*ons	  and	  school	  
improvement	  

•  Provide	  technology	  and	  planning	  tools	  for	  
streamlining	  the	  observa*on	  process	  



We’ll	  discuss	  today…	  

•  How	  we	  trained	  our	  administrators	  for	  a	  new	  
observa3on	  process	  
– Mechanics	  of	  the	  observa3on	  process	  
– Figuring	  out	  what	  the	  rubric	  actually	  says	  

•  How	  we	  cer3fied	  our	  administrators	  in	  the	  
College-‐ready	  teaching	  framework.	  
– Ensure	  observer	  Accuracy	  
–  Improve	  inter-‐rater	  reliability	  

Refreshingly,	  our	  
prac3ces	  were	  
largely	  validated	  by	  
the	  recent	  update	  to	  
the	  MET	  study	  by	  the	  
BMGF.	  



How	  did	  we	  train	  &	  cer*fy	  our	  Administrators?	  

•  Intensive	  training	  over	  the	  summer,	  prior	  to	  the	  
school-‐year	  star3ng	  with	  a	  two-‐fold	  focus	  
–  Introduce	  and	  prac3ce	  using	  the	  CRTF.	  
– Teach	  and	  prac3ce	  the	  mechanics	  of	  the	  observa3on	  
process.	  

2011-‐2012	  –	  Full	  Pilot	  –	  all	  Schools,	  all	  teachers	  

4-‐day	  summer	  
training	  

Specifically	  we	  taught:	  	  
•  Gathering	  Evidence	  

–  Evidence	  from	  videos	  of	  teaching	  is	  scripted	  
•  Emphasis	  on	  evidence	  (what	  is	  seen	  and	  heard)	  vs.	  

interpreta*on	  

–  Evidence	  from	  wriPen	  ar3facts	  is	  gathered.	  



Specifically,	  we	  taught	  these	  skills	  
•  Aligning	  that	  evidence	  with	  indicators	  on	  the	  
CRTF	  
– Ex:	  	  

This	  
is	  ev

iden
ce	  co

llecte
d	  du

ring	  

obse
rva*

on	  

Indicator	  from	  Rubric	  



Specifically,	  we	  taught	  these	  skills	  
•  Scoring	  the	  evidence	  	  gathered	  for	  each	  
indicator	  



Specifically,	  we	  taught	  these	  skills	  
•  Norming	  scores	  across	  
administrators	  
–  In	  small	  groups,	  
administrators	  discussed	  
and	  argued	  for	  their	  
ra3ngs.	  

– Always	  using	  evidence	  as	  
the	  founda3on	  of	  their	  
discussion.	  

“I	  think	  this	  teacher	  
is	  at	  a	  level	  3	  
because	  I	  saw…”	  

•  We	  held	  prac3ce	  sessions	  
each	  day	  for	  our	  
administrators	  to	  go	  through	  
these	  steps	  prior	  to	  the	  
cer3fica3on	  assessment.	  



Cer*fica*on	  followed	  the	  training	  

Evidence	  
Collec*on	  

• Gathering	  
from	  ar*facts	  
(Lesson	  Plans,	  
pre-‐/post-‐
conference	  
reflec*ons).	  

•  Scrip*ng	  
from	  video	  of	  
teaching.	  

Evidence	  
Alignment	  

• Grouping	  
evidence	  
from	  each	  
indicator.	  

Evidence	  
Ra*ng	  

• Assigning	  a	  
ra*ng	  to	  each	  
indicator.	  



What’s	  required	  to	  become	  cer*fied?	  



How	  good	  is	  good	  enough?	  

In	  Green	  Dot,	  we	  decided	  that	  Condi*onally	  
Cer*fied	  High	  was	  good	  enough	  to	  do	  

evalua*ons,	  but	  the	  administrator	  s*ll	  must	  
receive	  coaching	  and	  cer*fy.	  	  

This	  was	  a	  sustainability	  decision	  which	  
probably	  won’t	  need	  to	  happen	  again.	  



What	  did	  we	  learn?	  
•  This	  work	  is	  hard,	  mostly	  because	  it’s	  new	  and	  
different.	  
–  Slow	  and	  steady	  wins	  the	  race	  because	  it	  allows	  you	  to	  approach	  

your	  change	  thoughVully.	  
–  Don’t	  underes3mate	  the	  amount	  of	  3me	  and	  support	  you	  should	  

provide	  to	  your	  administrators	  to	  prac3ce	  and	  master	  these	  skills.	  
–  Remember	  that	  teachers	  are	  impacted	  too	  -‐	  Govern	  your	  change	  

with	  many	  stakeholder	  groups.	  	  We	  govern	  ours	  like	  this…	  



Green	  Dot’s	  Governance	  Structure	  



What	  did	  we	  learn?	  
•  Admin	  need	  personalized	  support	  in	  becoming	  
cer3fied.	  	  
– Use	  district	  leaders	  to	  provide	  individual	  coaching	  to	  
administrators	  who	  are	  struggling.	  	  

– U3lize	  the	  data	  you	  gathered	  during	  his/her	  
cer3fica3on	  in	  order	  to	  iden3fy	  the	  specific	  supports	  
that	  are	  needed.	  	  
•  Ra*ng?	  
•  Evidence	  collec*on?	  
•  Evidence	  alignment?	  



What	  did	  we	  learn?	  
•  Opportuni3es	  to	  prac3ce	  helped	  to	  improve	  
results.	  	  
– We	  needed	  to	  offer	  several	  cer3fica3on	  
opportuni3es	  throughout	  the	  first	  semester,	  and	  
fewer	  are	  planned	  this	  semester.	  

50%	  
55%	  
60%	  
65%	  
70%	  
75%	  
80%	  

First	  round	   Second	  round	   Third	  Round	   Fourth	  Round	  

%	  Administrators	  Cer3fied	  
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Why	  student	  data	  for	  teacher	  development?	  

• Maximize	  progress	  toward	  college	  
readiness	  

• Teacher	  effec*veness	  varies	  
• Guide	  professional	  development	  



Growth	  models	  

Growth to Standard 
How much did students grow toward proficiency? 

Value-added Models (VAM) 
Did the teaching cause growth statistically above, 
at, or below expectation? 

Student Growth Percentile (SGP) 
How much did students grow compared to similar 
students? 

Which is 
right for 

our school? 



Common	  Growth	  to	  Standard	  methods	  

•  CST:	  year-‐to-‐year	  changes	  in	  performance	  
level	  

•  Benchmark	  exams:	  pre-‐	  to	  post-‐	  

•  Performance	  assessments:	  rubric	  or	  jury	  

assess 

set growth 
goals 

re-assess 



Student	  Growth	  Percen*le	  (SGP)	  
•  What	  is?	  	  How	  much	  growth	  did	  a	  child	  make	  in	  one	  
year?	  	  	  

•  What	  could	  be?	  	  How	  much	  growth	  have	  other	  
students	  made	  with	  the	  same	  score	  history?	  

•  What	  should	  be?	  	  How	  much	  growth	  is	  enough	  to	  
reach	  proficient	  (or	  advanced)?	  	  

academic	  peer	  group	  	  

Jackson �

(same	  scores	  past	  few	  years.	  n≥20)	  
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305	  
60%	  

40%	  

SGP	  =	  60	  

SGP:	  Jackson’s	  growth	  v.	  academic	  peers	  



Last	  name	  	  	  	  	  	  SGP	  	  
Hernandez	   	  95	  
Bing 	   	   	  93 	  	  
Johnson 	   	  85 	  	  
Harrison 	   	  75 	  	  
Morales 	   	  74 	  	  
Por*s 	   	   	  70 	  	  
Jackson 	   	  60 	  	  
Wang	  	  	  	   	   	  58	  
Lund 	   	   	  53 	  	  
Hershberg	   	  46 	  	  
James 	   	   	  43 	  	  
Andres	   	  	  	  	  	  	  	  	  21 	  	  
Sims 	   	   	  19 	  	  

SGP:	  Jackson’s	  growth	  v.	  academic	  peers	  



SGP:	  Sample	  student	  report	  
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SGP:	  Sample	  A	  teacher	  report	  



SGP:	  Sample	  B	  teacher	  report	  



Student	  Achievement	  Data	  

Common	  Ques*ons:	  
•  CSTs?	  
•  Student	  demographics?	  

•  Select	  the	  best	  growth	  model	  for	  
your	  school/organiza*on	  

• Guide	  excellent	  teaching	  &	  learning	  
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Formal observations will inform professional development 

Rubric  
as 
evidence 

4 3 

4 

2 

•  Individual Teacher PD 
•  Annotated videos (Lemov) 
•  Templates, planning docs, 
worksheets from Aspire Colleagues 
• Annotated research articles  
• Links to 3rd party PD opportunities 

•  School site PD 
•  School-wide indicator focus 
• Teacher Requested indicator focus 
• Principal/Lead recommended focus 

• Coach provided PD 
•  Constantly discovering and 
developing new resources based on 
teacher/school/organization need. 
• One on one support based on 
teacher’s goals 

• Organizational PD 
•  Summer Training  
• Follow Up Training  
• “Julie’s Calendar” 

Rubric 
Informs 

PLPs & PD 

TCRP 
Rubric 
introduced 
at New 
Teacher 
Training 
and site 
retreats 
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Individual Teacher Customized Professional Development 

• Annotated classroom videos (Aspire & Lemov) 

• Templates, planning docs, worksheets from Aspire 

Coaches & Teacher Colleagues  

•  Teacher “social networking” capabilities 

• Annotated research articles  

• Links to 3rd party PD opportunities 

• Links to online resources 
The Purple Planet! 
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School Site Professional Development 

• School site Professional Development 
Calendar 
• Informed Informal Observations 

• School-wide indicator focus supported 
by school site PD 
• Teacher Requested indicator focus 
• Principal/Lead recommended focus 

• Content Team or Grade Level Focus 
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Instructional Coach Professional Development 

• One on one support based on teacher’s goals 
•  Induction or BTSA Program incorporates rubric 
focused support 
• Instructional Coaches are constantly discovering, 
developing  and uploading new resources to the 
Purple Planet 

Aspire-wide Professional Development 
•  New Teacher Training  
• Follow Up Trainings  throughout the year 
• “Julie’s Calendar” 
•  Leadership Retreats 


