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COLLEGE READY TEACHING

1.1 Establish standards-based learning objectives for
instructional plans

A) Selection of learning objectives

B) Measurability of learning objectives

1.2 Organize instructional plans to promote standards-
based, cognitively engaging learning for students

A) Designing and sequencing of learning experiences

B) Creating cognitively engaging learning experiences for
students

1.3 Use student data to guide planning

A) Lesson design guided by data

1.4 Use knowledge of subject matter content/skills and
learning processes to plan for student learning

A) Knowledge of subject matter to identify pre-requisite
knowledge

B) Addresses common content misconceptions

1.5 Design assessments to ensure student mastery

A) Selection of assessments

B) Progression of assessments

2.1 Create a classroom/community culture of learning

A) Value of effort and challenge

2.2 Manage student behavior through clear expectations
and a balance of positive reinforcement, feedback, and
redirection

A) Behavioral expectations

B) Response to behavior

2.3 Establish a culture of respect and rapport which
supports students’ emotional safety

A) Interactions between teacher and students

B) Student interactions with each other

2.4 Use smooth and efficient transitions, routines, and
procedures to maintain instructional momentum

A) Routines, procedures, and transitions

3.1 Communicate learning objectives to students

A) Communication of the learning objectives of the
lesson

B) Connections to prior and future learning experiences

C) Criteria for success

3.2 Facilitates Instructional Cycle

A) Executes lesson cycle

B) Cognitive level of student learning experiences

3.3 Implementation of instructional strategies

A) Questioning

B) Academic discourse

C) Group structures

D) Resources and instructional materials

3.4 Monitor student learning during instruction

A) Checking for students’ understanding and adjusting
instruction

B) Feedback to students

C) Self-monitoring and goal-setting
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CONTRIBUTIONS TO SCHOOL COMMUNITY AND FAMILIES

4.1 Engage in critical reflection, constantly revising practice
to increase effectiveness

A) Accuracy

B) Use in future planning

C) Acceptance of feedback

4.2 Engage in collaborative relationships with peers to
learn and share best practices and ensure continuity in
student learning

A) Participation in a professional community

B) Professional development

C) Shared commitment

4.3 Upholding and exhibiting the CMO norms and
expectations

A) Unwavering belief in all student’s potential

B) Passion for excellence

C) Personal Responsibility

D) Respect for others and community

E) All stakeholders critical to process

5.1 Develop two-way communication with families about
student learning and achievement

A) Initiation of meaningful communication

B) Responsiveness to parent inquiries and
communication

C) Inclusion of the family as a partner in learning
decisions

5.2 Equip families with a variety of strategies to support
their child's success and college readiness

A) Provision of parent education efforts to support
students

5.3 Help students leverage resources in their community
that support their success in college and beyond

A) Goal setting and advocacy

B) Knowledge of community resources

C) Support for students in accessing these resources




Standard

Indicators

Domain 1: Data-Driven Planning and Assessing Student Learning

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level Il

Exemplifies Standard
Level IV

Learning objectives are loosely based

Learning objectives align with content

All of level 3 and...

1.2

Organize instructional plans to promote
standards-based, cognitively engaging learning

for students

experiences

to ensure independent mastery of
learning.

to demonstrate independent mastery
of learning (e.g., modeling, varied
practice).

opportunities to practice under direct
supervision of teacher and/or in
collaboration with other students.

©
- . . — . )
22 A) Se!ectlon of on content standards and/or Learning objectives are informed by standard.s and repr.esent high Teacher promotes in-depth
©
o learning . content standards and represent expectations and rigor and are derstanding of |
B £ £ | objectives represent low expectations for moderately high expectations sequenced to help students access the [naerstanding of comprex,
g2t ] student learning. v high exp : quenced to help interdisciplinary concepts.
R o € level of rigor in the standard(s).
s _g' ﬁ . ] biecti b All of level 3 and...
@ - earning objectives may not be . — . —_— o ; facti ifi
< .‘S“’ ﬁ B) Measurability measuriblejor are onl ystated in terms Learning objectives are measurable, Learning objectives are specific, Learning objectives are specific,
5 £ of learning of student activities ra\:her than as but consist of a combination of measurable, and are explicitly stated | measurable by multiple methods,
© ) .
5o objectives . learning objectives and activities. in terms of student learning. and are explicitly stated in terms of
wi student learning. .
student learning.
The design and selection of learning The design and selection of learning
The desien and selection of learnin experiences are aligned to learning experiences are sequenced and paced ;‘_’r’]"f::"e’? ‘”’d'“d lection of learni
A) Designing ox eriengces are not aliened to & objective but are not sequenced to enable students to demonstrate € ?S|gn a'n Ise ect{?fn 0 e.arnlng
and sequencing Ieaprnin obiective and iot sequenced and/or paced to maximize independent mastery of learning Experiences 'CTC ude (.j'. ?re?tlated
of learning g ob) N instructional time to enable students objectives including sufficient resources and/or activities for re-

teaching and additional practice to
adjust instruction as needed.

B) Creating
cognitively
engaging
learning
experiences for
students

Instructional plans do not provide
cognitively engaging learning
experiences to support students in
achieving mastery of the learning
objective(s).

Instructional plans include cognitively
engaging learning experiences but
the plans include insufficient time
and supports for students to achieve
mastery of the learning objective(s).

Instructional plans provide students
opportunities for sustained attention
to a cognitively challenging learning
experience. The plans include
sufficient time and supports for
students to achieve mastery of
learning objective(s) through
cognitively engaging learning
experiences.

All of level 3 and...

Cognitively engaging learning
experiences ensure students
construct knowledge to achieve or
exceed mastery of the learning
objective.

1.3
Use student data

to guide planning

A) Lesson design
guided by data

The teacher does not use student
performance data sources to guide or
inform planning. (e.g., how content is
organized, instructional strategies are
selected)

The teacher uses student performance
data sources to inform planning for
whole groups of students

The teacher draws a specific
connection between the student
performance data used, the content
organization, instructional strategies
and/or student grouping in order to
meet specific student needs.

All of level 3 and...

The teacher includes specific
opportunities for students to use self-
assessment data to guide their
instructional choices.




Standard

Indicators

Domain 1: Data-Driven Planning and Assessing Student Learning

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level Il

Exemplifies Standard
Level IV

A) Knowledge of

The teacher does not identify the

The teacher identifies the necessary

The teacher identifies the necessary

‘g ° “‘E biect matter t isit tent isit tent k led d prerequisite content knowledge and All of level 3 and...
a7 L;_ a0 S: J:,cf matterto Eeceslsadry prel;jeq;:lm : co: Zn ¢ pI:.tTIrequI:Le clon en nc;wle bget?jn skills for students, and includes Includes specific learning activities to
> © identify pre- nowledge and skills for students, | skills for the class as a whole but does g ) : o
L2 2 Z re uisi\t/ep and/or dies not address known not have a clear plan for addressin specific learning activities to address address known gaps in prerequisite
oS 35 a . , ; earp >Ing known gaps in that knowledge for the | knowledge for individual students.
<+ @ C v O knowledge gaps in students’ learning. known gaps in knowledge or skills.
i T class as a whole
“8g¢g¢ -

zTgou The teacher does not accurately The teacher identifi The teacher identifi All of level 3 and...
EU5T |maareses e cmmoncnion | Dewow e comer | Tetehs et oo || e mitlstotges o
a & g common content | misconceptions that may impede limited strategies ?o ensure students strategies to ensurpe students avoid explaining cognitive errors as well as
o E 5 misconceptions students from reaching mastery of avoid these ergrors and cogrrect these errors opportunities for students to uncover

- the learning objective(s). ) ’ misconceptions.

All of level 3 and...
Proposed assessments measure all Assessments have have been
A) Selection of Proposed assessments do not Proposed assessments measure aspects of the learning objective(s) adapted to meet individual student
assessments meapsure the learning objective(s). | °™¢ but not all aspects of the and include varied methods so that needs. There are planned
€ 0l " | learning objective(s). students have multiple ways to show | opportunities for students to use
mastery. assessments to reflect on their

= progress towards mastery.
n 2
— @

1S

Design assessments to ensure student

B) Progression of
assessments

No assessment or a single
assessment is planned at the
conclusion of the lesson.

Multiple assessments are planned.
However, they are not sequenced in
a way to provide meaningful
information about student
progression towards mastery of the
learning objective(s).

Multiple assessments are planned
and build on each other. They are
sequenced throughout the lesson in
order to provide meaningful
information about student
progression towards mastery of the
learning objective(s).

All of level 3 and...

Assessments are sequenced to
ensure student progression towards
mastery. Plans provide opportunities
for student choice in, or design of,
assessment methods.




Standard

Indicators

Domain 2: The Classroom Learning Environment

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level IlI

Exemplifies Standard
Level IV

The teacher makes no or limited

The teacher encourages students to

The teacher encourages students to

All of level 3 and...

~ > . .
© EZ S w | A)valueof | effortto encourage students in the complet.e Iearnlng”tjas.ks,.but the . work hard and meet a.cadem|c Students hold themselves, and each
- Q8 5 9= . : . emphasis falls on “finishing work. challenges by taking risks. Students .
N g aE 3 % effort and pursuit of academic learning. Students complete assigned learnin ersist by responding to teacher other, to high standards of
8 &85 S 2 | challenge Students do not persist in completing mpie en &P ¥ resp gt performance, persisting to achieve
S O . . tasks, but with little persistence feedback to meet learning
assigned learning tasks. . ) excellence.
toward quality work. expectations.
All of level 3 and...
c T o . i The teacher supports the school’s Students take responsibility for
5 © s A) There is limited evidence that the The teacher’s efforts to reinforce the PP d ith tr)) . v db
ER Behavioral teacher has reinforced the school’s school’s standards of conduct are standards of conduct so that conduct without being prompted by
<3 2 2 tati tandards of conduct for student ; stent students understand and are held to | teacher. They actively support the
28 é S 5 expectations | standards of conduct for students. inconsistent. the same high standards. school and classroom standards of
+ 9 2
S L5 conduct.
Ng ST
N :'é ®ut % Student behavior is inappropriate; Student infractions of the rules are Student behavior is appropriate; the | Allof level 3 and...
085 E o and/or, the teacher does not respond | minor; and/or, the teacher’s teacher’s response to student The teacher’s response to student
% o8 8 B) Response | to misbehavior or the response is response to student misbehavior is misbehavior is proactive and misbehavior is sensitive to students’
fgﬂ %f’ © 2 to behavior | repressive or disrespectful of student | administered to the whole class and | includes student specific redirection, | individual needs. Students respond to
< ° dignity and/or fails to positively emphasizes consequences over feedback and positive each other’s inappropriate behavior
- recognize students’ good behavior. positive reinforcement. reinforcement. and redirect each other.
A) The teacher’s interaction with some The teacher’s interactions with The teacher’s interactions with
*g 2z Interactions | students is negative. demeanin students may reflect occasional students demonstrate general caring All of level 3 and...
5 S« between <arcastic. or ingappro’priate to thge; age inconsistencies, favoritism, or and respect in ways that are The teacher’s interactions with
=SS o disregard for the age and/or appropriate to the age and/or students reflect respect and caring,
S 0 ® teacherand | and/or individual needs of the s o PR
o< 5§ o individual needs of the students individual needs of the students. for individual students.
29 9 students students. Students exhibit disrespect B e
m 3EF and/or students exhibit minimal Students exhibit respect for the
~E 3 g for the teacher.
3 e 5 respect for the teacher. teacher.
T Q B) Stud stud X . h zed stud . X I All of level 3 and...
-
G S £ : )t tu te'nt btu enftl'lrlteractlons are ctadracterlze Students do not demonstrate tul'tent |nterz;;:tllons§re genetra yh Students demonstrate genuine
S = interactions conflict, sarcasm, or put-downs, . olite, respectful, and support eac .
T3 ith each yh. h interfere with | Py ; disrespect for one another, but do not pth ol pec q thppt her respect, caring, and support for each
R with eac which interfere with learning for support each other's learning, other’s learning under the teacher’s other’s learning under their own
other some students. direction. initiative
The teacher has established some
2 T The teacher has not established or . .
% SIS 9 A) Routines does not enforce routines and routines and procedures, however The teacher has established and All of level 3 and...
< g g2 g5 roceduresl rocedures. resulting in chaotic some routines are missing and/or enforces routines and procedures; Routines and procedures operate
N © @< § P 4 ’ ? i ’ dor | & f learni inconsistent implementation of transitions result in little loss of seamlessly and efficiently; transitions
2«2 g3yg | ransitions and/oross ot learning routines results in some loss of instructional time. result in no loss of instructional time.
2 "2 transitions time.

instructional time.




Standard

Indicators

Does Not Meet Standard
Level |

Domain 3: Instruction

Partially Meets Standard
Level Il

Meets Standard
Level Il

Exemplifies Standard
Level IV

Communicate learning objectives to students

A)
Communication
of the learning
objectives of the
lesson

The teacher does not explain the
learning objectives

The teacher explains the learning
objectives mostly in terms of what
students are going to do instead of
what they will learn.

The teacher explains a 3-part learning
objective. Students are able to
articulate what they are expected to
learn. The teacher refers back to the
objective throughout the lesson.

All of level 3 and...

Students are able to articulate why
they are learning the lesson. The
teacher references the objective in
multiple ways throughout the lesson.

B) Connections to
prior and future

The teacher makes limited
connections between current

The teacher makes connections
between the current learning
objectives and the students’ prior

The teacher connects the current
learning objectives to the students’
prior and future learning to further

All of level 3 and...
The teacher facilitates as students
build connections to prior and future

— learning learning objectives and students’ and future learning. Connections are | student understanding of the learning objectives. Students make
™ experiences prior and future learning. vague and/or based on connections content material within the greater explicit connections within and
to assessments and grades. context of the discipline.. outside of the discipline.
The teachfer c!oes not establish The t'eacher alludes to the'success The teacher clearly states the'criteria ?’égg:;’;nrd;nd students create
o successlcrlterla or does not share cr!terla, but does not provide students | for success. The teacher provides and/or discuss the criteria for success
C) Criteria for them Wlth. stu.dents and/or the with modt.els c.)r exemplars. .The. exer.nplars or models of suc<lzess.ful with a focus on what students will
success success criteria focuses on what success criteria a-re a combination of attainment of.thellesson objectives learn. Students use exemplars or
students do rather than what what students will do and what they The success criteria focus on what models as a means for self-assessing
students learn. will learn. students will learn. their progress.
The teacher implements the full
lesson cycle (or the components of All of level 3 and...
) The teacher implements lesson cycle | the lesson cycle that meet the needs | The teacher adapts and
The teacher does not implement i i ; i jecti i differentiates the lesson cycle so
A) Executes lesson cycle and / or pacing does not mconsnstehtl'y, pacing Qf lesson of the ot.)Jectlve .and stu'dents), thh dirrer
lesson cycle allow the lesson to progress past segments is inappropriate for appropriate pacing, which provides individual students progress tOWéde
direct instruction. students to make progress toward opportunities for gradual release and | mastery. Students have opportunities
~ attaining learning objectives. independent practice to to extend or shorten lesson segments
™ demonstrate attainment of the as needed throughout the class.

Facilitates Instructional Cycle

learning objectives.

B) Cognitive Level
of Student
Learning
Experiences

Learning experiences (assignments /
strategies) do not meet the level of
rigor required to achieve stated
learning objectives.

Learning experiences (assignments /
strategies) partially meet the level of
rigor required to achieve stated
learning objectives.

Learning experiences (assignments /
strategies) consistently match the
level of rigor required to achieve
stated learning objectives.

All of level 3 and...

Learning experiences are
differentiated to allow individual
students to attain mastery of the
standard and master the stated
learning objectives.




Standard

Indicators

Does Not Meet Standard
Level |

Domain 3: Instruction

Partially Meets Standard
Level Il

Meets Standard
Level Il

Exemplifies Standard
Level IV

3.3
Implementation of instructional strategies

A) Questioning

The teacher poses low-level, rote
recall questions that require little
cognitive challenge.

The teacher poses scaffolded
questions that do not move students
toward mastery of the learning
objectives. The teacher poses a
combination of low and mid- level
questions that require inconsistent
levels of cognitive challenge.

The teacher poses scaffolded
questions that move student thinking
towards mastery of the learning
objective. Teacher requires students
to fully answer questions and uses
probing questions to extend students’
ideas.

All of level 3 and...

Students pose questions that require
consistent cognitive challenge.
Students respond to questionsin a
way that engages one other and
respond to questions without
prompting from the teacher.
Students initiate questions to further
their understanding of the content.

Conversations in whole and small
group settings are moderated by the
teacher and elicit little academic

During conversations in whole and
small group settings, discussion is
facilitated by the teacher, and
academic discourse among students is

Conversations in whole and small
group settings are facilitated by the
teacher and involve students in
consistent levels of academic

All of level 3 and...
Conversations are facilitated by

B) Academic - inconsistent and/or students discourse; students display some, but | students. Students talk without
. discourse (e.g., content vocabulary, . . N : o
Discourse scholarly laneuage. or students inconsistently use content vocabulary, | not all of the following: initiating and prompting about an academic idea,
'ustifyiny exglairgﬁr; or defendin , justification, explanation or defense | talking about an academic idea, using | using academic vocabulary and
) A &, €xp & & of their answers. Discourse may also | academic vocabulary, supporting support ideas with evidence.
their answer) among students. o . . . -
be limited to a small number of ideas with evidence, referencing text,
students. . etc.
Instructional grouping arrangements
i i imizi Structure and size of groupin All of level 3 and...
aredpartllally s.uccessful in maX|m|2|rI1g e uf osngIgso N Teacher differentiates grouping
fitu e'nt ea;?]mg (e-g-,'StrUCtUFE, o to maiimize studeI:)t I:arnin and arrangements in order to maximize
Q)G There is a mismatch between the Efatlol)- th et gro:pmg SthC;flll;eS are appropriate to the chosegn learning for individual students.
rou . - ) chosen e teacher may not be i
P grouping structure and instructional ) i i v "y ppropnia Students rely on each other to work
structures suitable for the given learning activity. | learning activity. Students

objective/ student needs.

Student participation is inconsistent
and teacher may not hold students
accountable for individual / group
work.

participating in groups are held
accountable for group work and
individual work.

through challenging activities and
hold themselves and each other
accountable for individual / group
work.

D) Resources and
instructional
materials

Resources and instructional materials
are unsuitable to the lesson
objectives, distract from or interfere
with student learning, and / or do not
promote cognitive engagement.

Resources and instructional materials
are partially suitable to the lesson
objectives. Resources and materials
only partially promote cognitive
engagement.

Resources and instructional materials
are suitable to the lesson objectives,
support attainment of the learning
objective, and promote cognitive
engagement.

All of level 3 and...

Resources and instructional materials
require cognitive engagement.
Students choose, adapt or create
materials to extend learning.




3.4
Monitoring student learning during

instruction

A) Checking for
understanding
and adjusting
instruction

The teacher does not check for
students’ understanding of the
learning objectives during the lesson
and/or does not adjust instruction.

The teacher has limited techniques
to accurately check for students’
understanding of the learning
objectives and/or does not use the
information gained to make
adjustments in instruction.

The teacher uses frequent and varied
techniques to accurately monitor
students’ progress toward the
learning objectives and adjusts
instruction to meet students’
learning needs.

All of level 3 and...

Students self-assess and suggest
adjustments in the instruction to
meet their needs.

B) Feedback to

The teacher provides no feedback to
students or the feedback does not

The teacher provides a combination
of general and instructive feedback
that inconsistently advances

The teacher provides specific and
timely feedback that makes
students aware of their

All of level 3 and...
Students provide instructive

students advance students’ toward . . .
. ) - students toward attainment of the performance in relation to feedback to one another.
attainment of learning objectives. . - . S
learning objectives. established success criteria.
Q) self The teacher does not provide The teacher provides students with The teacher provides students with All of level 3 and...
monitoring and students with opportunities to some opportunities for self- opportunities for self-monitoring and | Students have opportunities to
goal settingg engage in self- monitoring of their monitoring but does not connect it guidance in determining appropriate | determine appropriate next steps for

own progress.

to plans for improving learning.

next steps to improve learning.

improving their own learning.







Standard

Indicators

Domain 4: Developing Professional Practice

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level IlI

Exemplifies Standard
Level IV

The teacher does not know the degree
to which a lesson was effective or

The teacher has a generally accurate
impression of a lesson’s effectiveness

The teacher makes an accurate
assessment of a lesson’s effectiveness

All of level 3 and...
The teacher cites specific data, and

=
€
% © A) Accuracy achieved its |r?sjcruct|onal goals, or and success in meeting the énd sucFess in meetlﬂg the weighs the relative strengths of each
c 9 profoundly misjudges the success ofa | . ) instructional goals, citing general data d
o3 instructional goals. ) ata source. .
© 5 lesson. to support the judgment.
& £ u B) Use i The teacher makes specific Alof evel 3 and
g8 sein The teacher makes general suggestions about how the specific opeversand-
- E © S | future The teacher has limited suggestions suggestions about hgow the lesson Iesgsin can be improved and general The teacher predicts how the
< O % Z | planning for how the lesson could be improved. g?d be g tions for | ine th improvements will advance student
- 88 could be improved. sugggs ions o'rlmprovmg e learning in future lessons.
o & aq:) teaching practice as a whole.
=
2 o
—
S £
c g The teacher is resistant to feedback The teacher accepts feedback from The teacher welcomes feedback from All of level 3 and...
v 0 C) Acceptance | from supervisors or colleagues supervisors and colleagues but subervisors and collearues and Uses The teacher proactively seeks
o of feedback and/or does not use the feedback to may/may not use the feedback to P . g . feedback on what has been
b . . . . the feedback to improve practice. imol d
h improve practice. improve practice. implemented.
A) The teacher avoids participating in The teacher participates in The teacher actively participates in All of level 3 and...
Participation the professional community activities rofessional Eommznit activities as the professional community by The teacher assumes appropriate
ina or has strained relationships with fe Uired. maintainin c»cl)rdial developing positive and productive leadership roles and promotes
professional colleagues that negatively impact the 9 o . & professional relationships with positive and professional
. . . relationships with colleagues. . .
community learning community. colleagues. relationships
. . . The teacher welcomes professional
The teacher resists applying learnin The teacher applies learning gained development o ortun‘i)ties and Alloflevel 3 and..
~ B) ained from rofessigE!I ’ ’ from professional development a Iiespthe Iearz?n ained to The teacher seeks out professional
< Professional & P activities, and makes limited PP g8 development opportunities and

Engage in collaborative relationships with

peers to learn and share best practices and

ensure continuity in student learning

development

development activities, and does not
share knowledge with colleagues.

contributions to others or the
profession.

practice based on an individual
assessment of need. The teacher
willingly shares expertise with others.

initiates activities that contribute to
the profession.

C) Shared
commitment

The teacher demonstrates little
commitment to supporting shared
agreements that support student
learning.

The teacher adheres to shared
agreements that support student
learning.

The teacher contributes to and
actively endorses shared agreements
that support student learning.

All of level 3 and...

The teacher assumes a leadership
role in contributing to, endorsing and
encouraging others to embrace the
shared agreements that support
student learning.

10




Standard

Indicators

Domain 4: Developing Professional Practice

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level IlI

Exemplifies Standard
Level IV

4.3 Exhibiting and upholding the Green Dot Core Values

A)
Unwavering
belief in all
student’s
potential

Teacher demonstrates a pattern of
failing to put students first (for
example, making self available to
students, not referring students to
academic or behavioral interventions
as needed, inconsistently promoting
a positive “students can achieve”
attitude on campus).

With rare exception, teacher puts
students first, (for example, making
self available to students referring
students to academic or behavioral
interventions as needed, promoting a
positive “students can achieve”
attitude on campus).

Teacher consistently puts students
first (for example, making self
available to students, referring
students to academic or behavioral
interventions as needed, promoting a
positive “students can achieve”
attitude on campus).

All of level 3 and...

The teacher assumes a leadership
role in encouraging others to develop
this belief.

B) Passion for

Teacher demonstrates a pattern of
failing to be solution-oriented, strive
for continuous improvement, and be

With rare exception, teacher is
solution-oriented, striving for
continuous improvement, and is

Teacher is consistently solution-
oriented, striving for continuous

All of level 3 and...
The teacher takes it upon himself to
isolate concerns at the school level,

excellence data-driven. data-driven improvement, and is data-driven. develop solutions, and present them
to staff and stakeholders.
Teacher demonstrates a pattern of
failing to hold him/herself With rare exception, teacher holds Teacher consistently holds Alloflevel 3 and...
C) Personal atling ption, Y The teacher seeks out opportunities

responsibility

accountable for results,
inconsistently staying until the job is
well-done.

him/herself accountable for results,
staying until the job is well-done.

him/herself accountable for results,
staying until the job is well-done.

to help others develop their personal
responsibility.

Teacher demonstrates a pattern of

With rare exception, teacher

Teacher consistently interacts with

All of level 3 and...

D) Respect failing to interact with students, . . students, colleagues, . .
fo)r othirs and colleg ues, parents/guardians, and interacts with students, colleagues, arents/ uardiagns and communit The students contribute to the design
community: commgunit' Ewemberi inares 'ectful parents/guardians, and community fnemberfin ares ’ectful manner ! and implementation of the parent
v y P members in a respectful manner. P ’ communication system.
manner.
. . .. . L. All of level 3 and...
E) All Teacher demonstrates a pattern of With rare exception, teacher solicits Teacher consistently solicits and The teacher is transparent about
stakeholders failing to solicit and incorporate input | and incorporates input from all incorporates input from all stakeholder input, and allows
critical to from stakeholders. stakeholders. stakeholders. stakeholders to vi,ew their data
process

11




Standard

Indicators

Domain 5: Developing Partnerships with Family and Community

Does Not Meet Standard
Level |

Partially Meets Standard
Level Il

Meets Standard
Level Il

Exemplifies Standard
Level IV

Develop two-way communication with families

The teacher provides minimal

All of level 3 and...

A) Initiation . . The teacher adheres to the school’s The teacher initiates communication | The teacher promotes frequent two-
. information to parents about . . X . .
of meaningful individual students, and/or the required procedures for with parents about students way communication with parents to
communicati communication is i;1a ropriate to communicating with families with an | progress on a regular basis, improve student learning with
on th It fthe f pPI. P awareness of cultural norms respecting cultural norms. students contributing to the design
e cultures of the families. of the system.
B)

resources

community that students may
access to learn about success in
college and beyond.

does not work to utilize the
available resources to support

available resources are utilized to
increase relevance and student

that increases their understanding
of success in college and beyond.

-
c
[0}
€
[J]
>
Q
£
2
© Responsivene The teacher responds to parent All of level 3 and...
The teacher does not respond, or . . The teacher responds to parent .
-~ _tgm ss to parent larl dsi F"t' vt concerns in a superficial or cursory inati P | d P turall The teacher handles this
TEL | oy | ey o | o tnesmay e | o2y S| communicaton i protssorl
2 communicati | © ’ occasional insensitivity P ) and cultural sensitivity.
S on
o
2 C) Inclusion of
37'3 tlze family as The teacher makes no attempt to The teacher makes modest and The teacher’s efforts to engage All of level 3 and...
3 3 artneryin engage families in the instructional | partially successful attempts to families in the instructiona‘lg éo ram Students contribute ideas for
= P . program, or such efforts are engage families in the instructional prog projects that will be enhanced by
learning . . are frequent and successful. . I
. inappropriate. program. family participation.
decisions
- A) Provision The teacher works collaboratively
wn O [ . . . . . .
= . . . The teacher provides parents with with parents to identify appropriate
;g 2T § & «| of parent The teacher does not provide The teacher provides parents with P . P . P . v .pp ,p,
EL 89S ocu . . . . . . several strategies to support their strategies to support their child’s
~ 5.2 52 5= c| education parents with strategies to support | limited strategies to support their . .
ne WY 283 L o child’s success and college- success and college- readiness
oo e aX @ | efforts to their child’s success and college- child’s success and college- . . . . ; -
S2eagT 2o subport readiness readiness readiness including resources including resources outside of the
8 § 525" stlf)cFI)ents outside of the school. school. Students initiate the use of
strategies with their parents.
c There is little / no evidence that There is evid that the teach The teacher encourages and All of level 3 and...
T = A) Goal students work with the teacher to dere Ii ev; encetha ) i (eiacte; advocates for students to attain The teacher establishes processes
E § )tt.oa d establish learning goals, or that 2 tvot;? :;,Or: Igroups ors ul en Z ° high learning goals, works to help through which students establish
4 § SZ ing an the teacher advocates for :: i hls/ h '8 eirnlr?;ghgc;a ds, a? set and monitor goals, and and monitor high personal learning
= £ advocacy students to establish high at he : € v:or S|WI StUdeNts s 1 integrates curriculum experiences goals, and self-advocate for their
g £ 2 learning goals. a group fo set goals. that connect to student goals. attainment of the goals.
o £ 2 The teacher demonstrates The teacher displays awareness of
S’; ® g2 . knowledge of resources for students | resources for students available
$ 3 © The teacher is unaware of .
> 29 for student ilabl available through the school or through the school or CMO, and All of level 3 and...
-89 B) Knowledge ::ico)t:r;etsh:;cshl;otlencfvla(;/ac;ra € CMO, but has limited knowledge of | familiarity with resources external Students identify and incorporate
E = 8 of community & ! resources available more broadly, or | to the school and on the Internet; resources relevant to them, and
T 'c
3 >
% £
o e
T O
T ©

student understanding of success in
college and beyond.

understanding of success in college
and beyond.
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Standard

Indicators

Domain 5: Developing Partnerships with Family and Community
Does Not Meet Standard \

Partially Meets Standard

Meets Standard

Exemplifies Standard

Level |

Level Il

Level Il

Level IV

C) Support for
students in
accessing
these
resources

The teacher is unaware of
resources and therefore unable
to support students accessing
resources.

The teacher refers students to other
adults in the school to support
students in accessing resources.

The teacher supports and advocates
for students in accessing resources
within and outside of the school by
providing information and
facilitating personal contacts.

All of level 3 and...

The teacher promotes the students
in taking responsibility for
identifying and maintaining contacts
with resources.
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